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ABSTRACT 

An alternative to t«ich«r dominance^ inquiry* based 
learning psrnita qr«at«r enoic«s for ths student and th«rAby 
•ncourages initiative and rssponsibility. Plaxibls podular (flax-mod) 
schedules that permit student inquiry can be adapted to fit nearly 
any teachinqi situation. For exanple, a tenth-orade history clans Is 
divided into four groupst independent study, a writinq qroup, « 
seminar (|roup# and library users. These groups are rotated in cycles 
on a monthly tsais} assignnent due dates were varied} interest and 
involvement are maximised. Also, "flex-mod** permits classes to study 
an overall topic* while the smaller groups prepare reports on 
specified eubthemes. Students respond with appreciation for the 
increased responsibility and the opportunity to use their own 
iritiative. (JB| 
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Oo«a th« ortMlMelon of iMnli^ Melvltl** fonMilae* 



e«Mh«r and 



•tud«nt roUtr Xf an •leotMtU* Utiga •ffoctf* gr««t«r flMlbllley 
•nd varUty of rol««, vlU •tutftat MhUvMtat ia^r«v«t Th« hyp«eh«tls 
In ehlt arcicl* It chae • flMUU aoAilar Mliodttl*, •4«pc«4 uAlUe«rally 
by eh« tn41vUtt«l. «m affortf v«rl«4 MCC«rM e«Mh«r m« ttiamie 



'".^•n cl«««r««i lAMrMtlM tblftt comH mm eofttltf«r«elM 
of pupil UMt. Mr* r^li laleUtlM, and marm flMibU 
behavior o« dM Mrt of tho cooehor. ebo »roMoe trood of 
rcMorch roovltt wooM oottMt tMt Ch« r«pilo will hovo 
nor* poaiclvo otticodot toward tk» toookov and tho oehool* 
%»ofk, and Maouroa of attb jaoc-Mttor loovaii« odjaatad 
for UltUl ability will bo kittMr."^ 

m acvdiaa doaifMd to dovalop iMtxiMMaca of obaarvation, 321 

oyaluatioo, raaalca bava aMts««tad that taaahara daniaae* ia tho 

olaaacaoa. Ilkila ie ia ttwo tbat taaahava talk Mora tkaa all ek* 

pupila aoakiaad, ttm kindacsartaa to gMiMto oakaol, tka aajar prak- 

Im a^po'ra eo lia aot ta aaaatitv k«t ia aaalitv.*» 

Ika dotraa af toaakor dw Um o aaa ka illaatcatad ky faar fiadii^a. 

^ nrat, ia tka ^ottaM MMd ky taaakara, aMo tkaa t»o.tkic4a daal 

^ wltk a^yaatad aaMoro. tta yattota u laaiMttaa cackar tkM diaaaaaiaa. 

^ BaaaU, 'mly ) M f yat aoM off tmk a t talk, dtfiai iit 9*^ 



behavior. 



Pineiro, troa Claaarooa Xataraetioa Aaalyaia (CIA) 

4. eh* paat can yaara, Plaadara and hia aaaaeUcaa have rayortod 



•evaarcht 




rrlQfs to dcalini dtraeely with •eudMt-lnieUUd e«lk. Third, teudMt* 
rcbi ■•• . ir liale«4 qucaeioning, «Alch r«rUt by $fi% Uv«V eo point* 
o: <cition of dlroceioM: 'Vhot aro wo tuppoood eo doT" Poureh, 

ool tieuotlono, looming cycloo or ehoAoo oro teruceurod ond 
UttUiLi jy tho eoochor. To •uworlto, eho eoochor rolo hoo boon Moinly 
th«t of lecdor, whllo tho oeudone rolo hoo boon thoe of p«««ivo»rocoivor.' 

7n .ii - .'orfc with CIA, Porfcino dovolopod two inoeruMneo eo aooouro 
patterns o£ Incoroctlon oaonc toochor and ocudont, rolot and bohovior, 
«nd learning aceivlty.^ Tho toaehor catogorloa conaiae of ton lt«ia 
routing to behavior and fivo rolaeing to reloa. The rolaa aro (1) 
loador-diroeeor, (2) roaourco paraon, (3) auparviaor, (4) aociallaaeioo 
agone, and (S) avaluator. Tha ai« atndanip roloa poaaibla to obaarwa 
U a CU 4ra partUipator to (1) larga group dtaeuaaion, (2) cloaa 
roclCACinn, (3) individual wock or projacc, (4) aoocwoxfc, (5) Mall- 
group or coMittaa work, and (6) oral raporta. 

Hore iMMMroua and cootlax variablaa hava baan incorporatod in 
othar aodela of CU.^ Ibo point ia that bobavior and rolaa ^a^ ba 
purpoaafully atructurod is variouo, ptaoorlbod patcor«a in an attempt 
to roach aoro of tho otudonta aoro o( tho ttao. 

What About Inouirtt 

Tho vorioty oad iloaikilicy of toaolior/atndanc portofaaaoo ia 
roaoiviag curront if l iiala aMng oduoacora U aooUl atndiaa, lag^uogo 
orta, aclanea, mi mtk, *m^ttf iaatiCHCoo foaniro iMfkohopa U 
oliioh eoao oeudy, laho r o f t y l—wm, mIo »Uf mi aiaaUcion ta^lUrlM 
toaahara wick prootlMl tu lw ig a n tm tt kiw • gtmtmt 4«nllty of 
otttdont iaoolooBOftt. 



Onco the ceachtr ranllMs «Ad praccieas eha vartad rolas at hia 
cotnr.;and, che laamlQt «avir«iiMne will ba «or« flaxlbla. SUbaman^ 
c>rAtof;, "necauaa adolaacanta ara hardar to 'control ' than youngtr 
ch V) >cond«ry achoola tand to ba avao aora authorleariaa and 

repiL.'^: I Chan alvMntary achoola; eha valuaa thay cranaait ara tha 
valuer of doclllcy, paaalvlty, eonforalty, and lack of eruae." 

Much of tha profaaalonal llearatura vrlttan alnea tha aarly I960' a 
repeats thnt tha Idaal of laqutry la to caach atudaaca to laam how to 
Icam.^ Is thla valua eooalatant with tha obaanratlona of Flaodara and 
Sllbermai.? 

f wc. accept tha face that wa lack avidaoea to aupport ona grand 
cui uu IT. structurad for all tha atudanta for all tiao» pachapa «• 
can on procaaa for a wMAt. Oontanc and procaaa can not ha 

fcp r.'ct vi. "Hoir" ona taachaa af facta *Niliac** la tausbt. 

An Altematlva Paatyi 

upnose we vara to eonaldar how wa can aoka a aora flaxlbla (and 
effoc i< ) learning awrl ruw nant within axlatlng lialcatlona. If wa 

learning how to laam ia a valua, th«A bow tha toachar 
organ or groupa atttdoBta auac ho an important factor in a daalgn. 

Inquiry teaching Mauaaa thnc acwdoata aro lavolvod ia (1) 
toltlatina prohlaa araaa to iawoacigato; «) aa«kli« altaraaciva 
anawers ^md stnicturoa; (9) oolloeciag aad tahalaclaf dnta; aad 
(4) reporting coaclnaloaa aad aatfoatiag aow, roUtod prohlaaa for 
fnrehar iavoatifoelaa. 



•4* 

: i >>uc "opening*' th« classroom or school,^ tho Individual toschor 

can iMpunenc salecttd coMapcs of f loxiblo^ttodular scheduling on a 
9 

unilateral basis. 

The following chart-calandai^ illustratas tha Idaa of flexible 
grouping and Incorporatas cha Inquiry approach. Tha taachar can divlda 
hill or har class In thraa or four groups, dapatidlng on tha slaa of 
tha class, tha student* a intarasts and abilltias, unit thaM being 
studied, library faclllttaa, and availability of resources. 

Several student teachara have adapted thla pUn to their specific 
sltuatlona and have reported increaaed student participarion, anthusiaam, 
and responsibility. A bonua reault is that student teachers feel mora 
secure with rotating small groups. Lass teacher dominacion is required 
in large group sesaions bacauae students share in the interaction of 
ideas, 

Tb * s 'flex^mod** organisation euphaaises ^e concept of Interdependence 
rc li f^om a diviaiom of labor by apecimliaed groupa. Because each 
^iTo > iJying a different facet of a major problem, they must share 

ideas. And becauae the Inquiry la g*tided but not dictated, students 
feel encouraged to aeA altematlvea and practice deciaioa*maklng. 

Individualised imsttuction earn be part of thla approach. GroMpa 
working Independently or in cbe llbrmry can have specif ically aanigned 
It'drnin^ packagea and procaad at their own pace* Hie aaminar group 
(SG) le tha one with which the teacher apends about sixty per eemt of 
each designated claaa period* The other groupa are largely ettidemf 
lad and need only about forty per cent of the teacher* a direction or 
atcention« 

*Thi0 particular model wee uaad im a 'tomth gradamorld htatory claaa# 
SiiAllar aodala, adapted for their etmdemta* maoda, have boom uaad 
throughout local Junior and oemior high asbaeia# 
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Thv **danger** of atudtnta •hating vork can be tlialnatad If va 
change our atclcudas« If atudants prafar to work togathar, why not? 
You c^n evi^ncually datar»lna tha dagraa to uhlch your atudanta ara 
In i amK a.i indlvlduala by varioua aaana of avaluatlon. If ttudanta 
are gmuliicly learning In groupa, anjoy tha rawarda of your daalgn. 

No ^ thac each group gata a turn at laadlng a cycla. Lat ua 
as - the unlt'problan la, **How do nation atataa act in tha 

ab5:encc of a supra-national govamaant which controla diaputaa?" 
Tnen each group can lead an illuatrativa axaapla or concept aa a 
sub- theme. (Xir claaaaa have atudlad tha Korean Conflict, the Sues 
Crisis opf) Hungarian Revolution of 1957* All of tha atudanta read 
general » background infonaation on tha United Mationa, for exaapla. 
Each group can read aora apacifically and In graatar detail on ita 
re5:^#t;c ti.ve sub*thaM« 

a- . cr than having *th« uaual boring and/or rapatitive atudant- 
pan. ncatlona at tha and of a unit, hara we have eyclaa. At 

the erd of each weak, a group laada a cycle In inqulvy^baaed atrata- 
gies. In thla way tha whole daaa volunteera data relating to par- 
tlculnr themes. The teacher role ia varlad and iaeludaa all five 
pos. til ties suggaatod by Fatkiaa. In ahort» tha atudottta* rolea 
ar.> DC 1 iexlbla and varlad. 

cemptlng thia pattam of otganiaatioa, two factora ara 
aapeciaxly crucial* Flrat» tha teaahar auat aalact tha unlt-thaM 
and deaxgn It to ba iaqulryorUntad. A cloaad gaMrallMtlon can 
work, relating to Taetr aa nt a n OaMaravy^ for aaaapla# ■awavar» awb* 



themes or problems oust provide a baala for group research end lnter« 
relatedness of ideas. Ideally and eventually, students will inquire 
Independently and select their own areas of Investigation. Rerllstically, 
in the beginning, the teacher will "guide" the Inquiry, and as students 
gain maturity, his or her guiding role will be diainishcd. Second, 
the probKm of grouping students requires careful thought. 

Oui rudents studied their own grouping as a part of their study 
of the concept, Interdependence. The cless first studied the United 
Netlons, European Cowaon Market, SEATO, and KATO. Grouping was partially 
designed to help students experience the dynaaacs— and frustrations— of 
interdependence. At the cooclusioo of the unit, we discussed these 
questions: 

1. Whet drew you together «s e co-operative group? (Students 
selected aub-theaee they wanted to study end were grouped 

accordingly.) 

2. Uhet procedure did your group follow in coapleting esslgiwents? 
(Sone elected chalmaa, shared tasks, divided work f«lrly; 
others reported diaadvantag** ia woikiag with groups.) 

3. :!ow have you personally felt about woxklag In groups? Varying 
degrees of freedoB, reapcoalbllity, and eo-operatloa «iare 
reported. 

4. What did you leant about yourself froa this experience? 
(HappUy, aoet students eapathlsad with nation state* which 
sacrifice part of thair aowareigaty bacausa of witttal de- 
pendewe aad thec«kjr tm a pacalUl.) 



Yes, a teacher c«n have the beneflte of "£lex.inod"echedullng, and 
this organliation can be a refreshing change. For the teacher looking 
for variations in roles, behavior, or teaching patterns, an increased 
student involvenent and enChusiasa nay result. Students report appre- 
ciation for the gradual Increase in independent study and group work. 
More Important, chey demonstrate responaibillty and initiative. These 
ben«fits may make the experiment well vorcbwhlle. 
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